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Abstract/Izvleéek

This study determined the factors influencing teachers’ intentions to use the
merdeka mengajar platform (PMM). This study uses an expanded technology ac-
ceptance model by adding facilitating condition variables. The research sample
consisted of 162 teachers who used PMM. The results of the study showed that
facilitating conditions have a significant effect on perceived ease of use but not on
perceived usefulness. Furthermore, perceived ease of use significantly impacts per-
ceived usefulness but not the attitude toward using, and perceived usefulness sig-
nificantly affects the attitude toward using but not behavioural intentions to use
PMM.

Sprejemanje platforme merdeka mengajar pri uditeljih z uporabo modela
sprejemanja tehnologije

V studiji ugotavljamo dejavnike, ki vplivajo na namero uciteljev za uporabo plat-
forme merdeka mengajar PMM). Uporabili smo razsirjen model sprejemanija tehno-
logije, pri ¢emer je bila dodana spremenljivka podporni pogoji (angl. facilitating con-
ditions). V raziskavi je sodelovalo 162 uciteljev, ki so uporabljali PMM. Rezultati
so pokazali, da podporni pogoji pomembno vplivajo na zaznano enostavnost upo-
rabe, vendar ne na uporabnikovo zaznano uporabnost. Nadalje zaznana enostav-
nost uporabe pomembno vpliva na zaznano uporabnost, ne vpliva pa na odnos
do uporabe; medtem ko zaznana uporabnost pomembno vpliva na odnos do upo-

rabe, vendar ne na vedenjsko namero uporabe PMM.
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Introduction

The curriculum is inherently dynamic because it must respond to changing social
demands, required competencies, and global educational frameworks (Asrifan et al.,
2020; Erstad et al., 2021; Randall et al., 2022). However, curticulum reform depends
not only on policy design but also on teachers’ capacity and willingness to under-
stand and implement new practices. To support the implementation of the Merdeka
Curriculum, the Indonesian Ministry of Education, Culture, Research, and Techno-
logy developed Platform Merdeka Mengajar (PMM), a digital platform through
which teachers and school leaders can independently access curriculum guidance,
teaching resources, training materials, and examples of good practice independently
(Amiruddin et al., 2023). PMM is therefore expected to accelerate curriculum dis-
semination and strengthen professional learning communities (Ariga, 2023).
Despite its strategic role, teacher engagement with PMM remains uneven. In early
2023, only 53% of schools in Central Java had accessed the platform, while by May
2023, only 1,837 of 3,875 elementary school teachers in Rembang Regency had
completed all PMM learning materials (Ministry of Education, Culture, Research and
Technology, 2023; Rembang Regency Education Office, 2023). These figures show
that platform availability does not automatically ensure sustained use. Consistent
with Tangkui (2026), teachers’ engagement with digital technology depends not only
on access but also on practical competence and confidence. Factors such as content
relevance, usability, digital competence, institutional support, and motivation for
self-directed learning may also shape PMM adoption. Therefore, examining teachers’
acceptance of PMM is important because limited acceptance may hinder the imple-
mentation of the Merdeka Curriculum.

Previous studies confirm that teachers’ adoption of educational technology is shaped
by both their perceptions of technology and contextual factors. Among primary
school teachers in Greece, Georgiou et al. (2023) found that computer self-efficacy,
perceived ease of use, and perceived usefulness strongly predicted attitudes toward
technology. Similarly, a study involving primary school teachers in Ttrkiye showed
that perceived usefulness and digital competence directly influenced their intention
to use distance-learning technologies, while perceived ease of use and technological
pedagogical content knowledge had important indirect effects through perceived
usefulness (Altan et al., 2024). In Thailand, Songkram and Osuwan (2022) reported
that attitudes and subjective norms predicted K—12 teachers’ intentions to use digital
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learning platforms, whereas technology self-efficacy and facilitating conditions en-
hanced perceived ease of use. Large-scale evidence further suggests that teachers’
technological pedagogical content knowledge, innovativeness, and access to school-
based training and support contribute to their intention to continue using technology
in teaching (Khong et al., 2023).

According to Saleh et al. (2022), acceptance of new technology requires a positive
user attitude, which is influenced by perceived usefulness (PU) and perceived ease
of use (PEU). The Technology Acceptance Model (TAM) is widely used to examine
factors affecting attitudes and intentions toward technology use. Davis et al. (1989)
explained that attitude toward using (AT) significantly influences behavioural inten-
tion (BI). AT is also influenced by PU (Musthofa et al., 2024; Natasia et al., 2022)
and PEU (Musthofa et al., 2024; Sukendro et al., 2020). In addition, facilitating con-
ditions (FC) can affect users’ perceptions of ease of use and usefulness (Natasia et
al., 2022; Sukendro et al., 2020). However, studies examining these relationships in
the use of PMM among elementary school teachers remain limited. Therefore, this
study investigates the effects of PU, PEU, AT, and FC on teachers’ BI to use PMM.

Theoretical framework

The merdeka mengajar platform (PMM)
The merdeka mengajar PMM) Platform was developed by the Indonesian Ministry of
Education, Culture, Research, and Technology (Kemendikbudristek) of Indonesia
as a media for independent learning and support in implementing the werdeka curti-
culum. PMM was created to support the implementation of the merdeka curriculum,
especially in pioneering schools and educational units that will switch to implemen-
ting the merdefa curriculum. Through PMM, principals and teachers can get inspira-
tion, references, and share experiences implementing the Merdeka curriculum for
learning, teaching, and work.

PMM has several main menus that users can use to review information sources about

the independent curriculum (Amiruddin et al., 2023), as follows:

1. Student assessment: a tool for conducting early learning analysis that focuses on
literacy and numeracy skills. Used to assess students in various phases and sub-
jects.

2. Learning community: a menu to gain learning and sharing experiences among

fellow teachers throughout Indonesia.
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3. Self-training: contain training content/content related to the independent curti-
culum, which can be accessed anytime and anywhere.

4. Inspirational videos: contains various inspirational videos that have been cura-
ted and received input.

5. Evidence of works: a menu to create a portfolio of work or to document teacher
work that can be shared with colleagues or other teachers to get feedback or as
inspiration for others.

6. Teaching tools: available teaching tool documents, starting from teaching mo-
dules, teaching materials, textbooks, and project modules based on phases and

subjects to facilitate learning and teaching based on student needs.

Facilitating condition

Venkatesh et al. (2012) define facilitating conditions as the existence of adequate
organizational and technical infrastructure for users to use new technology. People's
decisions to use a new technology are influenced by environmental factors (Thom-
pson et al., 1991). Facilitating conditions can be either drivers or barriers that will
directly affect an individual's perception of the ease or difficulty of adopting a new
technology. In some cases, facilitating conditions such as technical support are the
strongest determinants of a person's use of technology (Groves & Zemel, 2000).
Conversely, a person is reluctant to use a new technology because of poor suppor-
ting conditions, such as minimal technical support from the environment (Lim &
Khine, 20006).

Furthermore, Teo et al. (2012) related to the relationship between facilitating condi-
tions and technology acceptance stated that supporting conditions have a significant
effect on the perception of ease of use. Therefore, good support is needed so that
users feel at ease in adopting a new technology. The same results are shown from
the research of Teo & Milutinovic (2015), that the perception of ease of use and
usefulness of a technology is determined by one of the good facilitating conditions.
e HI: Facilitating conditions significantly affect the perceived ease of use of PMM.

e H2: Facilitating conditions significantly affect the perceived usefulness of PMM.

Technology acceptance model (T AM)
The technology acceptance model (TAM) was first developed by Davis (1989) to

explain the factors that influence a person's intention to use technology. According
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to Davis, (1993), two basic variables in TAM will influence a person's attitude to-
wards using technology, namely perceived ease of use and perceived usefulness. In-
itially, the TAM model developed by Davis (1989) only consisted of variables per-
ceived ease of use, perceived usefulness, attitude toward using, and intention to use.
However, later Venkatesh & Davis (2000) expanded the model to respond to criti-
cism of the simplicity of the original model by adding external variables that affect

perceived ease of use, and perceived usefulness, which will impact attitude and in-

tention to use technology.

Teachers' perceived ease of use of PMM

Perceived ease of use, according to Davis (1989), is one of the important determi-
nants that influence a person's tendency to use a new technology. Petrceived ease of
use refers to the extent to which a person feels that using a particular technology is
casy and does not require much effort (Davis, 1989). In the context of this study,
perceived ease of use refers to the degree of ease of the PMM. So, how low is the
level of complexity of using the PMM based on the perception of users (elementary
school teachers).

Many studies in various contexts have confirmed that perceived ease of use (PEU)
has a significant effect on perceived usefulness (PU) and attitude toward using (AT)
(Fathema et al., 2015; Musthofa et al., 2024; Teo et al., 2012). As the results of re-
search conducted by Fathema et al. (2015) show, the use of new technology is influ-
enced by a person's perception of ease of use. Furthermore, PEU has a significant
effect on PU and AT (Fathema et al., 2015). In line with this study, perceived ease
of use has an impact on the perception of the usefulness of a platform and the pos-
itive attitude shown by users toward using the platform (Musthofa et al., 2024; Teo
et al., 2012).

e H3: Perceived ease of use significantly affects the perceived usefulness of PMM.

e H4: Perceived ease of use significantly affects the attitude toward using PMM.

Teachers' perceived usefulness of PMM

Perceived usefulness is described by Davis (1989) as the user's assumption regarding
the level of benefit or advantage of a particular technology. Perceived usefulness
(PU) is an important determinant that influences someone to use a technology. In

the context of this study, perceived usefulness refers to the degree of usefulness of
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PMM according to the user. Many studies have been conducted to test the influence

of PU on AT. Among them, research conducted by Musthofa et al. (2024) has con-

firmed that PU greatly influences AT. It is further explained that the uset's attitude

towards the use of a technology is determined by the uset's perception of the use-

fulness of the technology (Musthofa et al., 2024).

In addition, the perceived usefulness also directly affects the intention to use tech-

nology (behavioural intention). Behavioural intention (BI) is a form of user behav-

iour that leads to the desire (tendency) to use a particular technology. Research con-

ducted by Joo et al. (2018) emphasized that a person's intention to use a technology

is influenced by a person's perception of the usefulness of the technology.

e Hb5: Perceived usefulness significantly affects the attitude toward using PMM.

e Ho: Perceived usefulness significantly affects the behavioural intention to use
PMM.

Teachers" attitude toward using PMM

Attitude toward using technology is interpreted as an expression shown by users as
a response to the use of technology (Fishbein & Ajzen, 1975). Attitude in this case
is an expression of a person's feelings in the form of good and bad responses from
PMM. Several studies have revealed the role of AT in a person's tendency to use
technology. Such as the study by Teo et al. (2012), which found that AT has a posi-
tive impact on BI. This study is also strengthened by the results of the study by
Musthofa et al. (2024), which states that user attitudes have strong predictive rele-
vance in influencing the intention to use technology.

H7: Attitude toward using significantly affects the behavioural intention to use

PMM.
Methods

Design research

This research is explanatory research, which is research that aims to see the influence
of variables. The research approach used is quantitative, using a survey method
through a questionnaire distributed online, and then analysed statistically. This study
uses the technology acceptance model from Davis, Bagozzi, and Warshaw (Davis et
al., 1989), which was then expanded to examine the factors that influence teachers'

use of PMM as one of the supports in implementing the Merdeka curriculum in the
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Rembang district. Furthermore, the facilitating condition variable becomes an exter-
nal variable proposed in the expansion of the TAM model to predict the ease of use
and usefulness variables in this study. The proposed model is shown in Figure 1.

Figure 1
Proposed model

Population and sampling

The target population comprised elementary school teachers in Rembang Subdis-
trict, Central Java, Indonesia, who had experience using PMM. Cluster sampling was
employed because the teachers were naturally grouped within elementary schools.
In this study, each school was treated as a sampling cluster. A sampling frame con-
sisting of 48 elementary schools was obtained from Basic Education Data System
(DAPODIK), from which 12 schools were selected using simple random sampling.
Teachers were eligible if they were actively employed at an elementary school and
had accessed or used PMM. A total of 162 teachers participated in the study, com-
prising 42 male teachers (25.93%) and 120 female teachers (74.07%).

Instrument

The adopted questionnaire was used as a data collection tool; the instrument in
question includes a questionnaire to measure FC (Shuhaiber, 2016), PEU (Davis,
1989), PU (Davis, 1989), AT (Guillén-Gamez & Mayorga-Fernandez, 2020). The
original items were translated into Indonesian and contextualised for Platform Mer-
deka Mengajar (PMM) without changing the conceptual meaning of the constructs.
No formal linguistic expert review or separate cultural validation was conducted;
therefore, this limitation should be considered when interpreting the findings. The
questionnaire used a five-point Likert scale and was distributed online through Go-
ogle Forms. It comprised six FC items, six PEU items, six PU items, three AT items,
and three BI items. Construct validity and reliability were assessed directly through
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evaluation of the measurement model in the structural equation modelling (SEM)
analysis rather than through a separate pilot test. Although the instrument showed
acceptable validity and reliability, the lack of formal linguistic and cultural validation

may have affected item interpretation.

Data analysis

Partial least squares-structural equation modeling (PLS-SEM) was used as an infe-
rential analysis method. Data analysis used SmartPLS 4.0 software. The study is con-
ducted on two things: evaluation of the measurement model, which is called the
outer model, and evaluation of the structural model, which is also called the inner
model. The outer model is evaluated to provide an empirical measure of the relati-
onship between latent variables and their indicators. The outer model aims to deter-
mine construct validity and instrument reliability. The outer model analysis uses a
one-stage (first-order) confirmatory factor analysis (CFA) approach. This stage is
carried out to test the validity and reliability of the instrument. In the outer model
testing, the low-order component (first order) stage will evaluate the loading value,
AVE value, CR value, and CA.

The instrument used is an adaptation instrument that has been tested for its validity
and reliability. Validity testing is seen from the loading factor value on each item.
The cut-off value accepted for each item loading value > 0.7 or > 0.5 (Haryono,
2017). In addition, the validity test for each latent variable is carried out by looking
at the average variable extracted (AVE) value. A variable is valid if the AVE value >
0.5. At the same time, the reliability test uses Cronbach's alpha (CA) and composite
reliability (CR). A construct is considered reliable if the CA and CR values are> 0.7.
Furthermore, an evaluation of the inner model or structural model is carried out to
predict causal relationships between constructs and hypothesis testing. Hypothesis
testing is carried out by looking at the influence of exogenous variables on endoge-
nous variables by looking at the significance level (p-value). The hypothesis is accep-
ted if the p-value < 0.05; if the p-value > 0.05, then the theory is rejected. In addition,
the standardized root mean square (SRMR) value is used to measure the goodness
of fitin PLS-SEM to avoid model misspecification (Henseler et al., 2014). The model
is said to meet the fit criteria in SmartPLS if the SRMR value is < 0.10 or < 0.08
(Hair et al,, 2014).
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Results

Evaluation of measurement (outer model)

In the outer model analysis (measurement model) using confirmatory factor analysis
(CFA) approach, first order. This stage is carried out to test the validity and reliability
of the instrument. In the outer model testing, the low-order component stage (first
order) will evaluate the loading value, AVE value, CR value, and CA.

The results of the convergent validity test show several loading factor values < 0.7.
However, based on (Haryono, 2017), loading values > 0.5 are acceptable. So, loading
values less than 0.5 are dropped in FC4, FC5, and FC6. Thus, retesting is carried out
after the indicators < 0.5 are dropped, and the results are shown in Figure 2.

The next stage of validity testing is based on the AVE value; it is known that the
AVE value is > 0.5, which means that the variable is said to be valid. Furthermore,
the reliability test is based on Cronbach's alpha (CA) and composite reliability (CR)
values. It is known that the CA and CR values are> 0.7, so the variable is said to be
reliable. The results of the validity and reliability tests are shown in table 1.

Table 1
Validity and reliability test results based on values of CA, CR and AVE

Variable CA CR AVE
FC 0.752 0.857 0.672
PEU 0.943 0.955 0.780
PU 0.975 0.980 0.891
AT 0.923 0.952 0.868
BI 0.872 0.922 0.797

Figure 2 and Table 1 analysis show that all research variables have met the validity
and reliability criteria. This means that the measuring instrument used in this study
is reliable and produces accurate data according to statistical standards.

Evalnation of structural model (inner model)

Furthermore, the structural model evaluation (inner model) results show that the
coefficient of determination (R-squared) is shown in Table 2.
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Path diagram of validity test results based on loading factors

Table 2
Coefficient of determination (R-square)

Variable R-square adjusted Criteria

BI 0.867 Substantial
AT 0.842 Substantial
PEU 0.783 Substantial
PU 0.867 Substantial

Based on Table 2, the prediction model we used showed very good performance.
This model can predict the variables BI, AT, PEU, and PU with high accuracy. This
means that these variables can be explained by 86.7%, 84.2%, 78.3%, and 86.7% by
the explanatory variables used in the model. From the goodness of fit analysis results
in PLS-SEM, it is known that the SRMR value in this study is 0.079 <0.08. Thus,
the model is said to be fit.

The next stage is the significance test, which also means hypothesis testing, by lo-
oking at the influence of exogenous variables on endogenous variables and paying
attention to the significance level (p-value). The results of the significance test can
be seen in Table 3.
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Table 3
Results for hypothesis testing
Variable Original sample (O) Standard deviation STDEV) p-values
AT - BI 0.519 0.242 0.034
FC > PEU 0.887 0.036 0.000
FC > PU 0.010 0.128 0.941
PEU 2> AT 0.244 0.191 0.204
PEU > PU 0.925 0.122 0.000
PU - BI 0.435 0.255 0.092
PU 2> AT 0.689 0.189 0.000

The influence of exogenous variables on endogenous variables is said to be signifi-

cant if p-values < 0.05. From the results of this study, as in Table 3, it is known that
FC has a significant effect on PEU, PEU has a significant effect on PU, PU has a
significant effect on AT, and AT has a significant effect on BI as indicated by p-

values < 0.05. However, there are also p-values > 0.05, namely the influence of the
FC variable on the PU variable (p-values 0.941 >0.05). Then, the influence of the
PEU variable on the AT variable (p-values 0.204 > 0.05) and the influence of the PU
variable on the BI variable (p-values 0.092 > 0.05). Thus, the three's relationship is

insignificant (there is no influence between variables). p-values on the relationship

between variables can be seen in the table and Figure 3.
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After evaluating the measurement and structural models, the final research model
was found in Figure 4. The final research model shows that several indicators are
dropped in the facilitating condition variables, namely FC4, FC5, and FC6. In
addition, the influence between variables is not proven, including the influence of
FC on PU, the influence of PEU on AT, and the influence of PU on BI.

PU1 pu2 pu3 pus PUS PUs
p— Varialel PU o

@

AT1 AT2 AT2

PEU1 PEUZ PEU3 PEU4 PEUS PEUG

Figure 4
Final model

Discussion

Facilitating conditions significantly affected teachers’ perceived ease of using PMM
(H1). Teachers are more likely to regard PMM as easy to use when they are familiar
with the platform, possess the technical skills required to operate it, have access to
adequate technical resources, and can use PMM on compatible devices. This finding
supports previous studies showing that facilitating conditions contribute to per-
ceived ease of technology use (Sukendro et al., 2020; Teo, 2011; Teo & Milutinovic,
2015). Similarly, Songkram and Osuwan (2022) found that facilitating conditions in-
fluenced K—12 teachers’ perceived ease of using digital learning platforms. The co-
efficient of determination (R* = 0.783) indicates that facilitating conditions explain
78.3% of the variance in PEU within the proposed model, rather than demonstrating
that FC causally determines 78.3% of teachers’ perceptions. Educationally, this result
suggests that providing access to PMM is insufficient without practical training,

technical guidance, and opportunities for teachers to
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become familiar with its functions. Putra et al. (2025) found that a focused professi-
onal development workshop improved elementary school teachers’ understanding
of several components of an educational innovation. However, the improvement
was uneven, as their understanding of STEAM increased, their understanding of
project-based learning decreased, and their understanding of experiential learning
remained unchanged. This finding suggests that facilitating conditions should inc-
lude sustained and integrated professional development rather than one-time tra-
ining or socialisation.

In contrast, FC did not significantly affect PU (H2). This finding indicates that the
availability of devices, technical skills, system compatibility, and other forms of
support may make PMM easier to operate but do not necessarily convince teachers
that it is useful for their professional work. The previous explanation attributing this
result to the low technological knowledge of female teachers is not supported by the
data because the study did not examine gender differences in technological
knowledge or test gender as a moderating variable. Therefore, such a conclusion
cannot be drawn from the present results. A more plausible interpretation is that
teachers assess the usefulness of PMM according to the relevance, quality, and ap-
plicability of its content to their curriculum-related responsibilities. Mioc¢i¢ et al.
(2025) similarly showed that the integration of digital technology is influenced not
only by infrastructure and technical support but also by teachers’ pedagogical beliefs
and perceptions of its educational appropriateness. Thus, facilitating conditions may
reduce operational barriers without directly establishing the pedagogical value of
PMM.

PEU significantly affected PU (H3), supporting previous studies showing that
technologies perceived as easy to use are also more likely to be regarded as useful
(Al-Adwan et al., 2023; Alturki & Aldraiweesh, 2021; Joo, Park, et al., 2018). When
teachers can navigate PMM with minimal effort, they can focus more on exploring
its resources and applying them to the implementation of the Merdeka Curriculum.
Thus, ease of use may enhance perceived usefulness by reducing the time, effort,
and cognitive load required to access relevant information. This finding has impor-
tant practical implications: a clear interface, device compatibility, accessible instruc-
tions, and responsive technical support are not merely technical features but essen-
tial elements that enable teachers to recognise and experience the practical benefits
of PMM for professional learning and curriculum implementation.

However, PEU did not significantly atfect AT (H4). This finding indicates that
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teachers may perceive PMM as easy to operate without necessarily developing a fa-
vourable attitude towards its use. It differs from the findings of Songkram &
Osuwan (2022) and Georgiou et al. (2023), who reported that perceived ease of use
predicted teachers’ attitudes towards educational technology. This difference sug-
gests that technology acceptance may vary according to the platform and its context
of use. As PMM is closely associated with national curriculum reform and teachers’
professional responsibilities, technical convenience may be less influential in shaping
attitudes than content relevance, pedagogical value, and previous user experience.
Mioci¢ et al. (2025) similarly indicated that teachers’ digital practices were influenced
by pedagogical beliefs, institutional context, and perceptions of educational appro-
priateness. Therefore, improving the usability of PMM alone may be insufficient;
teachers should also be provided with meaningful experiences that demonstrate how
the platform supports their classroom practice and curriculum-related needs.PU sig-
nificantly affected AT (H5), consistent with Stockless (2018) and Teo (2011). This
result is also supported by Songkram & Osuwan (2022) and Georgiou et al. (2023),
who identified perceived usefulness as a significant predictor of teachers’ attitudes
toward technology. Teachers are more likely to evaluate PMM positively when they
believe that it improves their understanding of the Merdeka Curriculum, supports
lesson preparation, or provides resources relevant to classroom practice. This fin-
ding may explain why perceived usefulness affected attitude whereas perceived ease
of use did not: teachers may tolerate some operational difficulty when a platform
offers clear professional value. Accordingly, PMM training should not focus solely
on operational procedures but should also demonstrate practical applications, such
as locating relevant teaching materials, adapting learning resources, and addressing
problems related to curriculum implementation.

Nevertheless, PU did not significantly affect BI (H6). This finding contrasts with
Kamal et al. (2020) and Altan et al. (2024) but supports Natasia et al. (2022), who
found that perceptions of platform usefulness did not directly influence users’ in-
tentions. Recognising PMM as useful may not automatically lead teachers to intend
to use it continuously. The significant relationships between PU and AT and
between AT and BI suggest that perceived usefulness may influence intention indi-
rectly by first shaping teachers’ attitudes. However, this possible indirect effect requ-
ires formal mediation testing. Professional obligations and institutional expectations
may also influence teachers’ use of PMM, but this explanation remains tentative be-

cause mandatory use, social influence, and voluntariness were not measured.
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Future research should therefore examine these factors and incorporate actual usage
data before concluding that teachers use PMM primarily to fulfil professional obli-
gations.

Finally, AT significantly affected BI (H7). Teachers with more positive attitudes
toward PMM are more likely to intend to use it, supporting Teo (2011), Teo & Mi-
lutinovic (2015), and Musthofa et al. (2024). Mioci¢ et al. (2025) likewise suggested
that teachers’ pedagogical beliefs and perceptions of educational appropriateness
shaped their engagement with digital technology. Collectively, the findings are con-
sistent with a possible pathway in which facilitating conditions enhance perceived
ease of use, perceived ease of use strengthens perceived usefulness, perceived use-
fulness contributes to positive attitudes, and attitudes encourage behavioural inten-
tion. However, this indirect pathway requires further mediation testing. Therefore,
strengthening teachers’ intention to use PMM requires not only adequate technical
infrastructure but also relevant content, sustained institutional support, practice-ori-
ented professional learning, and opportunities to experience the educational benefits

of the platform.
Conclusion

Facilitating conditions play a role in shaping teachers' perceptions of the ease of use
of PMM. The better the support provided, the more significant the impact on the
platform's ease of use. However, it does not affect the usefulness of PMM. Because
users have yet to become very familiar with technology, the supporting features avai-
lable only impact ease of use. Still, more is needed to change their perception of the
usefulness of technology. Meanwhile, the platform's ease of use strongly influences
teachers' perceptions of the usefulness of PMM but does not affect user attitudes.
This is due to the need for more teacher experience using the platform due to a low
understanding of the PMM performance function. Furthermore, the perception of
the usefulness of PMM strongly determines the users' attitude rather than the tea-
chers' intention to use PMM. This is because some users consider using PMM only
as a requirement for duties and obligations as teachers in schools implementing the
Metdeka curriculum. User attitudes strongly influence teachers' intentions to use
PMM. The more positive the attitude shown by the teacher towards using PMM, the
higher the teachet's intention to use PMM as a learning resource in implementing
the Merdeka curriculum. Meanwhile, positive attitudes towards using PMM are in-

fluenced by teachers' perceptions of the usefulness of PMM.
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There must be an active effort to provide training and encourage teachers to use
PMM to implement the Merdeka curriculum. These efforts were made to improve
technological knowledge and understanding of the use of PMM. In addition, getting
used to using digital technology in various activities is needed to build a positive
attitude towards using technology and increase teachers' intention to use new

technology.
Limitation and suggestion

This study is limited by its sampling design. Although 12 schools were randomly
selected from 48 elementary schools, only teachers who had accessed or used PMM
were included. Therefore, the findings may not represent teachers who have never
used PMM or experienced barriers to accessing it. In addition, participants from the
same schools may share similar institutional conditions, such as leadership support,
technological infrastructure, and PMM implementation practices, which may reduce
the independence of their responses. The findings should therefore be generalised
cautiously beyond PMM users in elementary schools in Rembang Subdistrict. Future
studies should involve a larger number of schools across multiple districts, include
both PMM users and non-users, and account for school-level clustering in the stati-

stical analysis.
Data Availability Statement

The article is based on data fully presented and discussed within the article itself;

therefore, no additional data archiving is required.
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