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Abstract/Izvleček  
Through first-hand experiences undertaken with students using the 
OpenMWS platform (Taibi 2020), the paper reports on the progress made by 
second-year language degree students in English linguistics at the University 
of Messina as regards their use of online corpus construction, annotation and 
search tools when exploring video genres. The paper describes the ways in 
which participation in the Messina OVP (Online Video Project) on schools 
in the British Isles during and after the Covid crisis has proved beneficial for 
the students in question, both in terms of acquiring textual competences and 
as regards creating new interactive communities (Vasta and Baldry 2020; 
Baldry et al 2022). 
Učenje o šolah na Britanskem otočju z video korpusom: refleksija o 
spletnem projektu za digitalno opismenjevanje in večkodno gradnjo 
korpusa 
Na podlagi pridobljenih izkušenj s študenti, ki uporabljajo platformo 
OpenMWS (Taibi 2020), članek poroča o napredku študentov drugega letnika 
študija angleškega jezikoslovja na Univerzi v Messini pri uporabi spletne 
gradnje korpusa, označevanja in iskalnih orodij za raziskovanje video zvrsti. 
Prispevek opisuje načine, ki so se pri sodelovanju projekta Messina OVP 
(Online Video Project) na šolah na Britanskem otočju med kovidno krizo in 
po njej za učence izkazali kot koristni, tako v smislu pridobivanja besedilnih 
kompetenc kot v zvezi z ustvarjanjem novih interaktivnih skupnosti (Vasta in 
Baldry 2020; Baldry et al 2022). 
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Introduction 
 
Using videos for language learning has gained ground in the last few decades, 
becoming a crucial part of the language learning process (Montero Perez and 
Rodgers, 2019). Videos can be adapted for educational use for students of different 
ages, thus raising language awareness and making students more active in their 
language learning process. The potential of Videos for second language learning is 
further highlighted by studies on the role of out-of-class exposure for language 
learning especially in mobile learning. Data on out-of-school activities show that 
viewing videos in a foreign language is a popular out-of-school activity also for 
young learners (Vasta 1996; De Wilde, Brysbaert and Eyckmans 2019).  
The current research paper was carried out within the Messina OVP (Online Video 
Project), a two-year project undertaken at the University of Messina with students 
enrolled in Year II of the course in English Language and Linguistics which is part 
of the language degree course at the University of Messina. The project began during 
the first lockdown in March 2020 and was offered to students enrolling in the 19-20 
and 20-21 academic years. Of the almost 350 students enrolled in the course over 
the two years, 172 students decided to take part in the project and 164 completed all 
the tasks. The OVP project consists of three subcorpora, the result of the students’ 
work, respectively named: 1. OVP_A (2020) which is about “Covid”; 2. OVP_B 
(2021) about “Covid in schools” and 3. OVP_C (2021) about “The School System 
in the British Isles”. The main goal of OVP is to raise awareness in foreign language 
learning processes, mainly English as a Foreign language (EFL), thanks to the 
pedagogical enhancement of video corpus construction and annotation as 
educational tools. It is also designed to foster learners’ textual competences in 
English as part of their undergraduate course.  
The field of educational use of corpora for language learning has grown considerably 
in the last twenty years (Jablonkai and Csomay 2022) due to the shared efforts of 
researchers and practitioners who have looked at how the active task of creating, 
annotating and accessing corpora among foreign language learners has impacted 
their foreign language and communication skills (McEnery & Wilson 1997; 
Frankenberg-Garcia, Flowerdew-Garcia et al. 2011; Boulton & Cobb 2017; Poole 
2022). 
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The active involvement of learners accessing corpora for language learning refers to 
accessing already-made corpora via tools in order to explore, inter alia, vocabulary, 
grammar, collocations of words and sentence structure (Liu & Jiang 2009; Nation 
2001). Several works and projects have paved the way in the field of educational use 
of corpora (Bernardini 2003) and, as argued by Poole, studies have shown that “not 
only are learners able to access authentic language use for their various target 
communities, they are able to do so independently in moments where such 
discoveries are most timely relevant and rewarding” (2022: 1623). 
Within research encouraging access and consultation of corpora by students 
(Granger 2015; Poole 2018), active corpus construction by them has received little 
attention (Flowerdew 2015) where this is understood to refer to students’ production 
of corpora to enhance their lexical, writing, listening comprehension and even oral 
skills, but also research and collaboration skills via peer work (Baldry and Thibault 
2020; Baldry and Kantz 2020; Cambria et al 2012). Once the corpus is produced, 
this type of use shares similar educational features with large, lemma-based corpora 
for students (such as BNC and COCA), but there are quite a few beneficial effects 
associated with the process of corpora construction (Baldry and Thibault 2006, 2020; 
Ackerley and Coccetta 2007). Indeed, students need to actively choose their texts 
and this has several beneficial outcomes in their learning process. When creating 
video corpora, they also have to unpack videos and be able in this process of 
disassembly, to recognize and untangle the various semiotic resources. Additionally, 
they take on an active role in revision, potentially in collaboration with their peers. 
Teachers often note that one of the major problems facing teachers in the use of 
corpora is the difficulty of finding corpora and language samples suitable for learners 
(Breyer 2009) and the lack of available and learner-accessible corpora (Frankenberg-
Garcia 2012). However, this type of corpus use may be seen as overcoming some of 
teachers’ complaints about the amount of time required to find and/or build a 
suitable and appropriate corpus and, hence, the time-consuming nature of corpus 
study, an issue first addressed by Johns (1991).  
The aims of the current study are thus twofold. On the one hand, it seeks to look at 
the impact that the use of videos has on mediation and language students in their 
awareness about linguistic components. On the other hand, it aims to investigate 
whether corpus construction and annotation leads to an improvement in learners’ 
digital skills and to the promotion of a critical awareness in accessing texts. 
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This includes overcoming some of the main problems encountered in corpus-aided 
pedagogy. In this respect, this paper focuses on the last stage – Stage 5 Language 
analysis of the 2021 OVP_C corpus “The School System in the British Isles” – which 
included 19 videos and saw the participation of 60 students by answering  the 
following research questions: 

(RQ1) To what extent can creating one’s own video corpora improve a 
student’s language competences?  
(RQ2) Do students improve their knowledge of how cohesion and 
coherence work in English texts via a direct approach to textuality?  
(RQ3) To what extent can the educational use of corpus construction and 
annotation foster students’ textual awareness?  
(RQ4) To what extent does the educational use of videos foster multimodal 
and digital competences?  

After an overview of the Messina OVP project given in Section 2 (essential to 
understand the rationale behind Stage 5 “Language analysis”), in Section 3 the 
materials and methodology used in Stage 5 are illustrated, while Section 4 discusses 
the results followed by some conclusions.  
 
The Online Video Project: context and background info 
 
The Messina OVP project is one of a number of research projects using the 
OpenMWS platform for the construction of video corpora, co-designed by Davide 
Taibi and Anthony Baldry, and implemented by Davide Taibi at ITD-CNR, Palermo 
(Taibi 2020; Baldry et al 2020; Baldry and Thibault 2020). One of the basic functions 
of OpenMWS is to allow any YouTube video to be repurposed as part of online 
video corpora by students in their very first years of university study.  
As mentioned above, the Messina OVP project is a two-year project which began 
during the first lockdown in March 2020. As part of their course assignment (English 
Language and Linguistics II year), students were asked to create small study groups 
(3-5 people in each group) and select YouTube videos on a specific topic (“The 
Covid Pandemic in the British Isles” for the 2019-2020 student cohort; “Covid in 
Schools” and “The School System in the British Isles” for the 2020-2021 student 
cohort). 
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Folders functioning as pigeon holes were created in a Google Drive for each group’s 
five-stage task of creating an online multimodal transcription of their selected video 
and an oral presentation thereof. Each stage was presented during a meeting with 
the teacher, and students were given a precise deadline for each stage which was 
then followed up by the teacher’s feedback and assessment. A total of 8 teacher-
group meetings were held for each of the two student cohorts in the overall project 
which lasted from four to eight months (March-June 2020 and October-May 2021). 
Each group was asked to choose a group leader so that communication could be 
quicker. This step-by-step procedure allowed the students to be monitored in their 
work and prompted group discussions around the problems that arose during each 
individual stage. It was also a way to create group cohesion and group discussion 
with the students being assessed both for their individual and group work.  
Working entirely online, students followed the step-by-step procedure of the 
Messina OVP stages and undertook activities that exercised their digital and 
linguistic skills in relation to three types of online tools: a. Microsoft Teams for real-
time teacher-group, student-student and group-group interaction b. Google Drive 
for sharing and handing in the different stages of the work c. YouTube for access to 
videos and autogenerated transcriptions. Students were also asked to use word 
processing and spreadsheet tools during the stages leading to the final oral 
presentation in which each group presented and discussed its video during a seminar. 
The project work required each group of students to record metadata for the video 
they selected in a shared file accessed via a group folder in the project’s Google Drive 
that contained all the information about the video they had selected.  
Indeed, the project requires students to master digital skills in keeping with CFRIDiL 
proposals (Sindoni et al, 2019) so that knowing the basics of software packages are 
an essential requirement that the project exercises to the full. The manuals created 
by Kantz (Baldry and Kantz 2022), in the initial stages of the development of 
OpenMWS were adapted by the author to the needs of the Messina OVP Project. 
In the first stage, “Video selection”, students were asked to select the video and 
divide it equally among the group members so that each had approximately 5 
minutes’ video to handle and analyse. They were given precise instructions to carry 
out their Stage 1 tasks with its various steps which required them to cope with 
choosing an appropriate video (average length is 20-30 minutes), understand what 
some specific technical terms meant (for instance ‘YouTube video short identifier’) 
and use them appropriately. 
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Having selected their videos, in the second stage, the “Transcript” stage, students 
were asked to download YouTube’s auto-generated transcripts. Once these had been 
downloaded, they were asked to copy and paste the text into a word processing 
document, They then had to reorganise the downloaded text so that it corresponded 
in an intelligible way to the video soundtrack. This restructuring involved intensive 
listening, viewing and punctuation skills. Through this step they gained a general idea 
of what restructuring a video into its component micro and macro-units entails 
(Baldry and Thibault 2006). In terms of comprehension, this step encourages a sense 
of how and why automatic transcription can be just as wrong as automatic 
translation (Perego and Taylor 2022).  
In Stage 3, the students were introduced to the division of a video into sequences 
and what a sequence is. In other words, they had to divide the text up into units of 
meaning making decisions about formal and functional aspects as they did so. They 
were also asked to produce coherent divisions into meaningful sub-units. In Stage 4, 
they had to recognize the different semiotic resources used by filling in Table 1 using 
spreadsheet tools.  
 
Table 1: OVP Stage 4 columns  
 

 
As shown in Table 1, they had at their disposal a column for Oral Discourse, one 
for Sounds, Written Discourse and Visual Sequencing. For beginners in online 
transcription this is more than enough, as one of the main aims of the project is to 
encourage transcription skills in relation to disentangling and correcting an imperfect 
written text.   

Group 3 Sequence 
Time 
point 

Time 
span 

Oral 
discourse 

Sounds 
Written 

discourse 
Visual 

sequencing 

Item 4 Sequence 1 00:00 00:06 None Music 

Title: 
cincinnati 
children’s 
changing 
the 
outcome 
together 

Fr1: 
cincinnati 
children’s 
icon with 
hospital 
behind  
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Stage 4 also introduces tags and metacharacters that can be used for dedicated search 
procedures designed to understand how the various semiotic resources interact in 
the meaning-making process. Specifically, it leads students into recognizing the 
different semiotic resources such as, for instance, oral vs written discourse and the 
distribution of their roles in a video. Tables 2 and 3 are examples taken from a video 
“Back to school in the age of Covid”, part of the OVP_C corpus entitled “The 
School System in the British Isles”, in which a female speaker is explaining the 
situation in schools at the time of COVID. In Sequence 2, in the Oral Discourse 
Column, the tag ONFS stands for ONscreen Female Speaker while the written 
discourse indicates that there is a caption with the name of the place, i.e., Loreto 
College Mullingar. The Visual Sequencing column identifies what can be seen in the 
video, in this case Sharon Tobin standing in the PE hall.  
 
Table 2: Sequence 2 video “Back to school in the age of Covid” 
 

 
Sequence 3 (see Table 3) shows changes both in the tags used and the overall 
orchestration of semiotic resources. 

ORAL DISCOURSE SOUNDS WRITTEN 
DISCOURSE 

VISUAL 
SEQUENCING 

ONFS, Sharon Tobin: It’s been 
around 170 days since secondary 
school students were in the classroom. 
Since then, they’ve been engaged in 
distance learning and, of course, 
they’ve had their summer holidays 
too, but this week thousands of them 
have started to return to the 
classroom and it’s been a very 
different experience. We met up with 
some of them to find out how they’re 
coping with education in the time of 
COVID. 

 
CAPTION: 
Loreto College 
Mullingar 

FR1: Sharon Tobin 
standing in the PE 
hall 
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Sharon Tobin is off screen (thus the tag indicates OFFS, i.e. OFscreen Female 
Speaker), there is the ambient sound of the sanitiser being clicked as well as signage, 
i.e. a piece of written discourse which is clearly visible on doors, equipment or other 
objects as, for example, the instruction on how to use the hand sanitiser. In this 
sequence, the visual image is made up of a series of frontal shots with the camera 
panning from the hand sanitizer to the classroom. Unlike Sequence 2, in Sequence 
3 viewers get to know which school the children attend from the speaker’s words 
rather than from an internal diegetic caption.  
 
Table 3: Sequence 3 video “Back to school in the age of Covid” 

 
Methodology 
 
Stage 5, the language analysis stage, which is the main focus of this paper, was 
tailored for language students and was directly related to the syllabus stating that: 
 

“[..] the course will portray the English language from multiple perspectives 
providing students with the necessary grounding in linguistics to encourage 
independent investigation especially in sentence structure. Key concepts 
such as cohesion and coherence, grammar and grammaticality will be 
introduced. Students will be brought to the centrally important core texts 
with a focus on the multisemiotic production of meaning but with a strong 
emphasis on how texts are built and understood. Particular emphasis will be 
placed on the various semiotic resources used in the production of “static” 
(i.e. printed) and “dynamic” (i.e. websites, movies etc.) texts in English.” 

ORAL DISCOURSE SOUNDS WRITTEN 
DISCOURSE VISUAL SEQUENCING 

OFFS, Sharon Tobin: 
Sanitising hands throughout 
the day, masks in the 
classroom and lockers that are 
out of bounds. The new reality 
for students here at St. Joseph 
secondary school in 
Rochfortbridge. Like most 
schools, it’s opening on a 
phased basis. Today the sixth-
year students were in. 

AMBIENT 
SOUND: 
Hand 
sanitiser 
click 

SIGNAGE: 
Coronavirus 
COVID-19 How 
to use hand 
sanitiser 

FR2: Close-up of a hand 
sanitiser dispenser;  
FR3: Students in a 
classroom;  
FR4: Close-up of lockers;  
FR5: Close-up of a teacher 
in the classroom;  
FR6a: Students in a 
classroom;  
FR6b: Close-up of two 
students 
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Stage 5 of the project focused precisely on developing an awareness about the work 
carried out in Stages 1-4, and about metalinguistic skills that delved, inter alia, into 
aspects of cohesion and coherence. The aim was also to learn specialized vocabulary 
deductively, in the case of the OVP_C corpus that of the School system in the British 
Isles. Figure 1 shows the details of Stage 5, which was divided into 8 steps.  

 
Figure 1: OVP Stage 5 (language analysis)
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Step 1, the summary, allowed students to focus on the main topic of the video by 
isolating specific vocabulary related to the video itself. A new interface named 
Summary and Peer Review has also been recently added to OpenMWS partly as a 
result of the Messina OVP project where group work was a fundamental parameter. 
This allows summaries of each of the 19 videos making up the corpus to be accessed 
either by browsing sequentially (using the Prev. Item or Next Item navigation 
resources) or, more directly, by selecting a specific Video Item from the Tree shown 
in the top left-hand corner of Figure 2. The system also includes the multi-summary 
section which provides for comparative access to all the summaries and language 
analysis in the project. In this way, students had access to a shared repertoire 
containing the lexicon used in the various videos which encouraged them to expand 
their knowledge about the topic.  
 

 
 

 
 

Figure 2: The Multi-Summary and Peer Review in the OpenMWS interface
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In the “Transcript and sequences” step, students were asked to actively discuss their 
decisions made in correcting the transcript which often implied checking the 
vocabulary and grammar used. They were also asked to comment on the rationale 
used to divide the video into sequences, a way to prompt active reflection on the 
concept of video-sequence. Step 3 tested students’ ability to differentiate between 
grammatical and lexical cohesion. In grammatical cohesion, they were asked to 
isolate subcategories, such as co-referential pro-forms (e.g., they, this or there), 
substitution (which covers grammatical placeholders e.g., one, do or so), ellipsis, 
conjunctions (which can be realised by simple grammatical means e.g., or, and or 
but or by more complex lexical expressions e.g., as a result). Their lexical competence 
was thus tested in the recognition and listing of lexical items by means of literal 
repetition, synonymy or hyponymy and collocation through lexemes that typically 
co-occur in texts. Step 4 aimed at checking students’ ability to access authentic 
language use and recognise word-formation processes typical of the English 
language. This type of competence is particularly relevant for language students as it 
helps in creating autonomous and independent access to discourse in English of all 
types.  
Step 5 was tailored to help students familiarize with the English verb system and, in 
particular, with modality which constitutes an important pillar in the English 
Language and Linguistics Year 2 written exam. Steps 6 and 7 invited reflection on 
the selected videos’ use of oral and written discourse. Students were invited to reflect 
on how features of oral discourse (e.g. accent, pronunciation, conversational and 
prosodic features) and written discourse (e.g. captions, diegetic subtitles etc.) worked 
together in the meaning-making process. Finally, Step 8 allowed students to 
comment on the project as a whole by giving feedback on positive and negative 
outcomes on the use of videos and on corpora construction. 
 
Discussion and conclusion 
 
60 students divided into 19 groups worked specifically on the construction of the 
OVP_C corpus “The School system in the British Isles”. They all carried out Stage 
5 as group work, thus the sample of results from Stage 5 consists of 19 examples 
compiled in all 8 steps. 
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A mixed approach was used to investigate the results and answer the research 
questions: a) quantitative analysis of the results of the students during their English 
Language and Linguistics II written and oral assignments in the project and in their 
final exams (written and oral exams); b) qualitative analysis of each group’s Stage 5 
work.  
As for the OVP assignment, the drop-out rate was very low: only 2 students did not 
sit for the final assignment, while 58 completed it successfully. As for the final exam, 
it is useful to add that the English Language and Linguistics (II year) exam includes 
a written and an oral test and that at the University of Messina language students 
have, at the time of writing this paper, 4 written and 10 oral sessions for their exams 
during each academic year. The written test is a CEFR B2 exam, the format is made 
up of: 1. use of English; 2. reading comprehension 3. listening comprehension and 
4. a written production. 85% (n = 51) of the students who took part in the project 
passed the written exam at their first attempt. As for the oral exam, 95% (n = 57) 
passed their oral exam at their first attempt. The above-mentioned data were 
collected in March 2022, i.e., when students had the last chance to sit for the exam.  
With regard to the RQ1 (“To what extent can creating one’s own video corpora 
improve a student’s language competences?”), the qualitative analysis of data 
confirms the exam data, as the students wrote in their comments that they felt that 
their listening and deductive skills had improved. All the groups emphasized the 
beneficial effect of working with auto-generated transcripts in terms of an 
improvement in: a) their use of punctuation; b) their listening abilities. Some of the 
groups also mentioned British accents and their ‘effects’ on the auto-generated 
transcript. The following comments are an example of the attitude towards listening 
and punctuation: 
 

“[…] we have also improved our listening abilities; in fact, we had to listen 
to the video numerous times to get the words.” (Group 921) 
 
“You always end up learning new elements and you will remember the 
experience forever. This happens regardless of whether you encounter 
difficulties or not. Actually, we admit that at the end of the work some of 
the things were extremely beneficial. We learnt different aspects of English 
language, from vocabulary to new expression, to a more accurate way of 
listening.” (Group 925)
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“We found a modest number of mistakes due mainly to the strict 
pronunciation and the strong Irish accent of the speaker.” (Group 922) 

 
Some groups also discussed in an extremely conscious way the concept of “voice”, 
as revealed in the following comment: 
  

“Finally, all the discourse is expressed through active form but there are 
exceptions in which the passive form is used to focus the attention on 
children’s work and on the help they receive from teachers, for instance 
when the narrator says: “the extra help Max is received from Kate.”. (Group 
929) 

 
In order to explore RQ2 (Do students improve their knowledge of how cohesion 
and coherence work in English texts via a direct approach to textuality?), it is 
important to clarify that students had 20 hours of lectures on these concepts and 
were asked to read extracts taken from Halliday and Hasan’s Cohesion in English 
(1976), before being asked to analyse them independently. Steps 3 and 4 were carried 
out very well by all the students with an appropriate use of specific words and a clear 
understanding of how each category contributes to text construction and meaning-
making. The use and function of personal pronouns, deictics, the basics of English 
morphology, an awareness of main word formation processes and of the role of 
acronyms in the English language emerge from following comments:  
 

“Deictics is another frequent device used to create cohesion, they are 
especially time deictics. “Yesterday” and “last week” make reference to past 
events, while “today” and “now” are used to relate to present events.” 
(Group 925) 
 
“There are also some technical jargon of university: ‘apprenticeship’ (it 
combine hands-on work with classroom learning to train the apprentice).” 
(Group 942) 
 
“In this video we can see a not too complex morphology in the word -
formation processes. The language use is quite simple.” (Group 946)



130 
 

REVIJA ZA ELEMENTARNO IZOBRAŽEVANJE/POSEBNA ŠTEVILKA
 JOURNAL OF ELEMENTARY EDUCATION/SPECIAL ISSUE 

 
 

“Since the beginning of the interview, we can highlight the semantic field of 
the school. Lorraine Tonks uses acronyms to describe her Educational 
Journey, like: C.P.D, SATs, FAMAS. In this type of word-formation, the 
contraction delivers initial letters that constitute well-formed words about 
specific professions.” (Group 940) 

 
The discussion on the results of RQ2 helps in understanding RQ3 (“To what extent 
can the educational use of corpus construction and annotation foster students’ 
textual awareness”), as most of the students have indirectly commented on textual 
genres by making reference to specific genres and the competences required to 
understand them: 
 

“Then, our favourite part occurred: the correction of the auto-generated 
subtitles provided by YouTube. This step required a good listening ability, 
also because the speaker was Irish and had a really strong accent that 
sometimes was difficult to understand.” (Group 922) 
 
“What we are proud of is having learned not to stop only at the external 
aspects but to grasp the wholeness and depth that often hides and therefore 
have carried out a complete analysis also from the textual, lexical and 
morphological point of view (hoping to have succeeded). We are proud and 
satisfied with our work and also with the choice of video.”  (Group 923) 
 
“Furthermore, in our personal opinion, the video was really interesting 
under many aspects; it was useful not only for the technical purpose of this 
project, but it was also fascinating because of the topic itself. It was quite 
recent, and it dealt with the matter that, as students, deeply interested us: 
that of education.” (Group 921) 

 
They also commented extensively on some specific genre-related components of the 
oral and written discourse, revealing an appropriate tendency in recognizing the 
differences in the use of markers of orality: 
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“We can also notice a large use of “discourse markers”, for example: “at 
first sight” used to introduce the school, and “so” and “right” used to start 
a further oral discourse. There are elements of spontaneous conversation in 
which we can find words that indicate hesitation, for example: “ehm, ahm”, 
that are words not planned in the discourse but said spontaneously.” (Group 
929)  
 
“Each step was carried out in order to know a certain topic and most were 
aimed at detecting various grammatical structures that differ in the transition 
from written to spoken English.” (Group 944) 

 
Some comments also disclosed an appreciation of what was being learnt in an 
intercultural perspective:  
 

“we can see a Somali proverb: “AMA WAA LA MUUQDAA, AMA WAA 
LA MAQNAADA.” which translated is “Either be visible or be absent. […] 
These girls are an inspirational role model for the younger generation.” 
(Group 923) 
 
“The continuous comparison with the English school has allowed us to 
detect the differences that make each school system unique and for this 
cultural expansion we have firmly considered the project very interesting.” 
(Group 948) 

 
As for RQ4 (“To what extent does the educational use of videos foster multimodal 
and digital competences”), students related their improvement especially in terms of 
teamwork:  
 

“It has surely been the first time for everyone of our group being a part of 
an analysis of this kind. It has been a long-lasting work that took us some 
time and surely we had our difficulties. For example, we can mention the 
days we had to complete the Visual Sequencing column for the video 
because we had to change almost completely what we had written as a result 
of an unfortunate misunderstanding and that caused us to get stressed out.” 
(Group 923)
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“This project was an excellent initiative because it allowed us to be close 
even though we were far away because of the pandemic. In a period as hard 
as the one we are going through, to work in a group made each of us feel 
less alone and helped us overcome with a little more serenity this period. 
The live interaction with colleagues that lacks in this period has been 
substituted by the online group work that has made us understand even 
more how important it is to work in a group and know how to organize 
with others. This project also allowed us to expand our knowledge in the 
field of technology using programs that we did not use often before. The 
group spirit and the complicity that has been established between us has 
ensured the realization of this project that is now coming to an end. We are 
fully satisfied with this work and believe that cooperation between 
colleagues is essential and we hope that there will be other projects like this 
in the future.” (Group 928) 
 
“This project gave us the possibility to work with multimodality, and the 
way in which it perfectly describes and explains the topic through music, 
sounds, signage and language.” (Group 929) 
 
“We have developed IT technological skills” (Group 923) 
 
“This project has also enabled us to better consider the importance of 
teamwork. And it is precisely this cooperation that has made our work less 
burdensome and less complex in its entire course.” (Group 939) 

 
The last comment makes it possible to stress the importance of collaborative work. 
One of the weaknesses of online teaching is the type of relationship it is creating. 
Systems such as Zoom, Teams etc. tend to encourage rather old classroom models 
in which the teacher gives a lecture and the students listen to it. In other words, the 
classic situation where 21st technology is implementing 19th century educational 
classroom teaching at any level – whether in the virtual or in presence type – must 
stimulate dialogue between the students/peers. The most obvious way to do it is via 
this kind of project work. Video corpora are obvious possibilities for peer interaction 
in that they allow students to collaborate in the selection, transcription, annotation 
and critical analysis of a set of videos on an agreed thematic. 
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Already within this structure, we can see the principle of stage-by-stage project work 
which is in the current author’s opinion, the key point in fulfilling a specific object 
to the satisfaction of all the students and teachers involved. The previous sections 
have described the various stages, it is obvious that some of the stages can be omitted 
and others can be highlighted or introduced. It is also clear that the work carried out 
by a single group can be redeveloped by other groups of students on different 
occasions so that the whole procedure relies on the value that can be added to 
previous stages in a way that millennials can appreciate and understand. The function 
of the step-by-step model is to suggest to students how to think in analytical terms 
and how to communicate with each other in terms of the stage achieved. In other 
words, a description of a result becomes the first step in the communication to each 
other about the next stage to be achieved. If the individual student is not clear about 
the framework, s/he cannot communicate to other students. Providing a framework 
of stages provides a key tool which is missing in most online teaching. The current 
paper has described certain stages and results have shown 95% of the students have 
completed all the stages. This high percentage is a sign of the value of group work 
which combines with the success in achieving the language course objectives.  
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